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Our curriculum is a tapestry of these elements:
Characteristics of Effective Learning and the Role of the Adult
Features of Effective Practice
Planning and assessment
Continuous Provision and Enhanced Provision


                                       
	Aims 
 
	Principles  
	Key actions to achieve these 

	To introduce our school core values of Take Care, Thoughtfulness, Fairness, Respect, Love, Gratitude.
To develop a child’s independence and sense of self, through a nurturing and valuing environment. 
To develop a sense of team, modelled by the staff and valuing each pupil’s role in our setting. 
To develop an awareness and understanding of ‘others’, appreciating the needs and beliefs of individuals. 
To spark a ‘love of learning’ and fuel the children with knowledge and skills which will be built upon and flourish throughout their educational journey. 
To ensure all pupils leave with a base of core knowledge and skills surrounding communication, language, literacy and mathematics.  
 
	Learning is exciting and is to be enjoyed by all. 
All children should be inspired and supported to make educational risks, safe in the knowledge that they will always be valued. 
Parent’s and carer’s contributions and voice are integral to the welfare and development of each pupil. 
Children will have the opportunity to engage in a balance of child lead and adult lead activities and experiences through a range of high-quality provision. 
Our high-quality interactions with the children are always valued as opportunities to push thinking, promote interpersonal skills and develop communication and language.  
 
	Our staff team embody early learning role models who share the children’s enthusiasm whilst using their extensive expertise to scaffold and learning and promote our core values. 
Through a carefully constructed and progressive curriculum the children will develop skills and acquire knowledge to achieve the goals across all areas of learning. 
Our curriculum is tailored to the knowledge and skills our children have in relation to our demographic and setting. We also strive to provide learning opportunities to help develop the children into well rounded, knowledgeable and valuing learners and members of the wider community. 
Provision is of high quality and supports learning development opportunities in both indoor and outdoor settings.  
Communication through our Tapestry App values both school and home learning. In addition to providing high quality support material to parents to further support home learning.  
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Seven Features of Effective Practice  
	
Key strands of the feature of Effective Practice  
	
What we do at Langar Primary School to implement the feature of effective practice?

	The best for every child  
	Effective transition into 
and out of our setting  
 
 
 
	Close links feeder Pre-School and nurseries – 
 
Class Teacher has a phone call conversation with feeder settings key people to the child starting school to discuss and gain a wider understanding for each child. 
 
SEND and Safeguarding concerns and support information are passed on to ensure appropriate provision, possible care plans and support can be put in place.  
 
A ‘New Starter Meeting’ is conducted in the preceding Summer term for parents to meet the staff, ask questions and be informed of rules routines and expectations. ‘Getting ready for school’ packs and resources are handed out.  
 
Transition into Foundation 2 begins in the Autumn term, mapped out as follows: 
 
WEEK 1 – the class is split in half to create two groups. 1 group attends for two half days staying for lunch, the other group does the same for two half days, and on the fifth day the children join together for a half day staying for lunch.
WEEK 2   - children start full time.
 
This transition period allows for staff to focus on developing detailed knowledge of the individual children,  and identification of arising need for support with time to implement provisions. Additionally, this time supports the development of relationships and routines in the new setting.  
 
Foundation 2 share a playground with the rest of the school for dinner playtimes and lunchtimes, during which children become familiar with midday day staff.  

Foundation 2 children will have a transition experience with the class 2 staff in the class 2 environment.  
Foundation 2 staff have a hand over meeting with year 1 staff to pass on information and gain a wider understanding for each child. 
Children with specific needs/support may have additional transition experiences with class 2 e.g. sharing of ‘all about me’ sheets, location of ‘safe spaces’ etc. 


	
	Expectations and aims 
	The development of skills towards the Early Learning Goals have been mapped out in each of the 17 areas to support the expected progression is made. 
Any individual support and care plans are in place for the most vulnerable and these act upon the advice of specialist services.  




	
	
	Children’s progress is tracked and gaps in learning are identified. Gaps are then planned to be closed through appropriate intervention.   
Our setting aims to provide a learning environment and the desired provisions that meets the needs of all. 

	High quality care  
	Consistency of approach and expectations by all adults  
	staff pride themselves on the consistency of modelled behaviour and delivery of expectations.  
Modelling and rewarding calm and caring interactions making specific links to our values of taking care and showing respect being two of our core values. Clear boundaries and routines following school’s behaviour and rewards systems and procedures. 
 
Our marble jar is linked to our 6 values we uphold, and this is what our behaviour policy focusses on too.
All children’s names are displayed on marble jar on the wall at the start the day showing good behaviour as all children are expected to uphold these values. If a child displays undesirable behaviour and are not upholding the values a warning is given. If this continues for a second time, the child remove their name from the marble jar and sit in a quiet place with an adult to reflect on their behaviour.  After a quiet moment the adult then enters into a reflective conversation with the child.  The child then puts their name back on the marble jar 
 
 We follow the whole-school positive behavior policy which recognises and celebrates our core values Take Care, Thoughtfulness, Love, Fairness, Respect and Gratitude (see school behavior policy). 
 
Promotion and support of independence and self-care via slowly developing routines, expectations and provision/curriculum activities. These developing expectations are shared through newsletters sent home. Food and drink provision supports a healthy lifestyle and is modelled by staff.  
 

	 
	Safeguarding and welfare arrangements and procedures  
	All classes have a file where concerns and incidents are recorded, and all relevant staff are alerted. 
See Safeguarding Policy  
Child protection arrangements in place, known and applied by all. 
 
Rigorous and proactive safeguarding work and procedures for matters such as medication and personal care. Safe and secure environment with all health and safety and ratio requirements met. Detailed risk assessments are carried out.

Adult to child ratios are abided by 1:30 onsite, 1:6 offsite. 
 



	
	
	Children are involved in half termly online safety sessions. 
  
Safer recruitment, conduct and induction processes applied for all adults including ensuring staff are suitably qualified and trained (including first aid). 
 
Behaviour expectations and agreed systems for reward and sanction are known and applied by all adults. 

	  The curriculum,     what we want 
children to learn  
	 
	See EYFS Curriculum Match (Red Document)  
 
The above document provides links to documents including clarity over the detail of the knowledge we want pupils to learn and the skills they develop. These progressive documents have considered appropriate sequencing to the development of knowledge and skills so that it is cumulative and progressive to ensure it meets end of EYFS expectation and feeds into the learning across the school.  
 
Our curriculum design reflects key principles of science of learning such as: the need to revisit and retrieve/recall both knowledge and skills numerous times over a long period, the need to ensure cognitive load is not overwhelmed to prevent learning and the development of memory, a focus on explicit instruction of knowledge and skills before moving onto application, and  proactively planning to ensure links and relationships across the curriculum are identified and made explicit to support the development of schema. Also, clarity and detail of how the knowledge and skills are reliant on each other and developed in unison have been considered. 
 
The EYFS curriculum highly focuses and values the development of language and vocabulary. These skills and knowledge are carefully considered with clear and explicit planning for key vocabulary. Opportunities to encourage their implementation are both modelled and promoted by adults in free play and explicitly planned for during directed learning. 
 
Our curriculum content and focus reflects the distinctiveness of the school’s context and that of the children. 

	Pedagogy: helping children to learn  
	Teaching and learning approaches  
	We aim to deploy and implement the most appropriate pedagogical approaches dependent on the intended learning and area of development. We use a range of pedagogical approaches which include learning through play, learning by adults modelling, learning by observing each other, learning through guided support and learning via some direct instructional teaching. As the year progresses so does the pedagogically shift towards a higher weighting of adult lead experiences in order to prepare the children for year 1.  
 
Our indoor setting consists of one main classroom with windows and a door which looks out onto the outdoor area.  Our outdoor setting consists of a fenced area with a door that leads from the classroom straight to the outside therefore allowing free flow to happen.  We take great care to ensure our areas, both inside and out, are used and provide high-quality and purposeful provision. We ensure the continuous provision on offer in our setting are engaging, challenging and develop skills across the curriculum during child-initiated learning. Children engage in both guided and independent adult-initiated activities which are closely linked to our current engaging topics.   



	
	
	 
Our continuous provision consists of a combination of continuous and enhanced provision.   Continuous provision remains unchanged in the setting and allows for repeated experiences that can develop with the child and act as a safe and familiar resource to explore new learning. Enhanced provision is new and linked to topic or curriculum learning and allows for the exploration and investigation of new learning.  
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	See detail within the characteristics of learning.

	 
	Enabling Environments (see turquoise columns of Characteristics of Effective 
Learning documents)  
	Physical environment and timetabling enables each of the identified teaching and learning approaches to be implemented and delivered by adults.  
 
The environment (both inside and outside) is physically organised and presented to promote high quality play, independent access to resources and activities, opportunities for large and small group teaching/activities, and 1-1 interactions.  
 
This environment provides pupils with scaffolds, inspiration and support for the development, learning and application of new knowledge and skills. It is an environment in which pupils feel safe, secure and confident. They have a sense of place and ownership and it both celebrates their successes and inspires them to try new things and independently apply previous learning.  
 
Indoor learning areas, as previously mentioned, are comprised of continuous and enhanced provision. Prime areas of C&L and PS&ED are naturally fostered through the social nature of interacting with peers in the classroom and are modelled and supported by adults. Our selfcare station provides children with the opportunity to take ownership of their own basic hygiene including nose blowing and hand washing using sanitiser.  They can also access their fruit and milk and water bottles here too.  Fine motor skills are supported on our funky fingers table. Specific areas are supported through our reading corner, phonics table, maths corner, writing area, homecorner which includes malleable and loose parts, creative table painting table, curiosity cube, construction area which includes small world, investigation baskets, and an occasional games / puzzle table  
 
Outdoor learning areas reflect indoor learning environments and act to provide pupils with scaffolds, inspiration and support for the development, learning and application of new knowledge and skills. Prime areas of C&L and PS&ED are also naturally fostered through the social nature of interacting with peers in the outdoor area and are modelled and supported by adults. Fine motor skills are supported through a range of core outdoor provision including the writing 



	
	
	shed, investigation tweezers, den pegs and beanbags. Gross motor skills are supported through a range of core outdoor provision including large construction, balancing beams, stepping stones and steps.  Specific areas are supported through our Literacy Shed, Maths Shed, Sand Kitchen, water and sand play. 

	Assessment: checking what children have learnt  
	Clarity over why we assess 
	Staff understanding of the Early Learning Goals and preceding developmental steps enables all adults to support learning and identify when children have reached benchmarks and expectations. 
Staff understanding of what assessments will shape future learning experiences and inform the interventions and provisions which follow.  

	
	Clarity, expertise and consistency of how we assess 
	Training and moderation through the LA
Termly meetings with Reception staff from our Fosse Schools.
Guidance and supporting documentation such as half termly benchmarks used to support judgements 
Agreed understanding over how we record and store information from assessments from SLT 
Discussions related to borderline assessment decisions and sharing of assessment knowledge related to groups and individuals  
Clarity over assessment being an ongoing process as part of the wide range of teaching and learning interactions with children not just one off focussed tasks or activities (assessment to be part of teaching and learning not taking adults away from this)  

	
	Making effective use of the information we gather by responding effectively and precisely  
	Ensure school’s planning cycle uses assessment findings (our own, previous setting and parents) to identify what all children already know and what they can do. This to then informs planning to make sure teaching and learning activities build upon what children can already do (and are interested in) and provide opportunity to teach, and for children to develop, the next steps in all areas of learning and development.  
 
Use the range of assessment findings to consider if they are highlighting that a child may have a special educational need and there needs to be a planned response in partnership with others such as school SENCO and specialist agencies. 
 
All staff clear on the learning intentions our enabling environments and specific activities are designed to help pupils attain and develop.  
When working with pupils on focussed activities and playing alongside them we make continuous small assessments that help us identify knowledge and understanding. This ‘in the moment’ assessment is then used to respond in precise and individualised ways to aid pupils in learning new things, refining their actions and consolidating their existing knowledge and understanding.  
 
Arising gaps in children’s learning which have been identified inform the selection for, and aims of, targeted intervention groups. Information regarding the children’s intervention progress is monitored and informs future interventions and learning experiences. 
 
Gaps of learning identified in phonic assessments informs the selection of one of the home reading books to help practice selected sounds.  

	
	Clarity over how we make, record and track formal summative assessment judgements  
	(DfE Baseline is conducted during the first 6 weeks of starting school. This information coupled with school specific baseline gathering will inform a baseline judgement for on track or off track.
 
School specific half termly judgements are made through knowledge of the child, evidence gathered and through discussions with adults in the setting. These judgements inform next half term’s targets. These judgements also inform half termly interventions.  
 
Phonics assessments made at the end of each phase.  

	Self-regulation and executive function 
	Self regulation  
	See detail within the characteristics of learning documents.
Language development is central to self regulation, children use their language to guide their actions and plans.
We use the Jigsaw scheme for PSHE  

	
	Executive function  
	 “listening and attention”, “self regulation” and “managing self”  
 

	Partnership with parents  
	Communication and sharing of information and valuing the knowledge parents have and the contribution they make 
	Transition:  parent information meeting to introduce staff and parents and share key transitional information, expectations and aims. Parents also have the opportunity to have discussions with staff.  Parents are provided with the teacher email should they wish to email over any questions, queries or information.  Parents receive a welcome booklet and essential information. Parents fill in an ‘All About Me’ sheet with essential information they wish to pass on about their child and during the summer holidays are asked to create an ‘All About Me Box’ with their child to share in class. 
  
Ongoing throughout EYFS: weekly sharing of learning intentions and what has been taking place, class webpage, parents meetings, newsletters uploaded to the class webpage, day to day verbal communication and sharing of information, information passes through home reading diary, specialist parent meetings such as ‘what is phonics and how we teach it?’, parents evenings and posts through our online evidence portal ‘Tapestry’.  

	 
	Providing support and guidance to parents  
	Transition: parent information meeting, welcome booklet and sharing of school readiness leaflet, class email providing individualised support if necessary.  
 
Ongoing throughout EYFS: weekly sharing of learning intentions and what has been taking place, home learning activities, specialist parent meetings such as ‘what is phonics and how we teach it’, day to day verbal communication and sharing of information and advice on how to support their child, information passed through home reading diary.  
 
Meetings with parents to respond to individual needs and circumstances (including in partnership with other such as SENCO and outside agencies). 


 
























How our EYFS provision and curriculum are organised and integrated/matched to school’s Yr1-Yr6 curriculum to enable them to be the foundations of the KS1&2 curriculum
	EYFS  Strand/Area 
	National Curriculum Subject(s) this is a key foundation for 

	Listening, 
Attention and 
Understanding  
	English: Speaking & Listening  
 

	Speaking 
	English: Speaking & Listening  English: Grammar  

	Self Regulation  
	PSHE/RSE 

	Managing Self 
	PSHE/RSE 

	Building 
Relationships 
	PSHE/RSE 

	Gross Motor Skills 
	PE 

	Fine Motor Skills 
	English: Writing  
Art  
DT 

	Word Reading 
	English: Reading 

	Comprehension  
	English: Reading 

	Writing  
	English: Writing  

	Number  
	Maths  

	Numerical Patterns  
	Maths  

	Past and Present  
	History  

	People, Culture and Communities  
	Geography  
RE 
PSHE/RSE 

	The Natural 
World  
	Science  
Geography  

	Creating with materials 
	Art 
DT 

	Being Imaginative and Expressive  
	Art 
Music  
PE  

	 
	Computing (not an ELG or explicit area of EYFS but school has an EYFS computing programme they use called Purple Mash.  Additionally, it is expected that pupils will be introduced to, and learn to use,  appropriate technology through provision that meets other elements of EYFS)    Shape (not an ELG but a key element of EYFS maths curriculum)
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Confinuous Provision and the Enabling Environment
Our confinuous provision planning is one strand of planning that ims 1o provide an environment that enables chidiren fo develop characteristics
o effective leaming. This planning provides o provision baseline and we are conversant with he pracfice sirafegies suggested within the Eorly

Years Foundation Stage g

Playing and Exploring

dance (March 2021) 1o ensure that the envionment ond setting

aracteristics of Effective Learning
Enabling Environment
Being Active

optimised to best effect: namely:

Thinking Crifically

Engagement

Motivation

Thinking

Provide stimulaling resources which are
accessible and open-ended 5o they can be
used, moved and combined in @ variety of
ways.

« Make sure resources are relevant fo children's
interests.

« Aange flexible indoor and outdoor space:
‘ond resources where chidren can explore, build,
move and role play.

* Help chidren concentrote by limiting noise.
‘and making spaces visually calm and orderly.

« Plan first-hand experiences and challenges.
appropriate 1o he development of the children.

« Chilcren wil become more deeply invoived
‘when you provide something that s new and
unusual for them to explore. especially when
linked fo ther inferests.

« Nofice what arouses children’s curiosity.
looking for signs of deep involvement fo identify
learming that is infrinsically mofivated.

+ Ensure chidren have fime and freedom to
become deeply involved in activiies.

« Chilcren can maintain focus on things fhat
inferest them over  period of fime. Help them to
keep ideas in mind by fakking over phofographs
of their previous activities.

« Keep significant activifies out instead of
routinely fidying them away.

« Make space and fime for ol chidren fo
contribute.

~in planning achivilies, ask yourself: s s an
‘opportunity for chidren o find fheir own ways fo
represent and develop thei own ideas? Avoid
chidren just reproducing someone else’s ideas.
« Buid in opportunifies for childen to play with
materials before using them in planned fasks.
* Play is @ key opportunity for children fo think
creafively and fiexibly. solve problems andiink
ideas. Estabiish the enabling conditions for ich
play: space, fime, flexible resources, choice.
‘control, warm and supportive relationships.
« Recognisable and predictable routines help
chidren fo predict and make connections in
ther experiences.
« Roufines can be flexible, whie sfl basically
ordely.
Pian

ked experiences that follow the ideas
chilren are realy fhinking about.

+ Use mind-maps fo represent thinking together.
+ Develop a leaming community which focuses
‘on how and not just what we are leaming.
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Confinuous Provision and Leaming and Development
Our confinuous provision planning enables us fo provide holitic leaming and development opportunifies for children. We are conversant with the
prime and specific areas of learming and development and the development matters stafements of the Early Years Foundation Stage guidance
(March 2021) however we have @ good understanding of chid development and recogrise that children develop at their own rafes. and in their
own woys.

Personal, Social and Emotional Development Selt-reguiation

Managing Self

Building Relationships

Physical Development Gross Motor Skill

Fine Motor Skills

Communication and Language Listening, attention & Understanding
Understanding

Literacy Comprehension

Word Reading

Wiifing

Mathematics Number

Numerical Patterns
Understanding the World Past & Present

People & Communities

The Natural World

| Expressive Arts and Design Creating with materials

Being imaginative & expressive
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Confinuous Provision and Well-being and Involvement

Our confinuous provision planning enables us 1o provide an environment fhat fosters children's well-being and involvement recognising that
chidren leam best when fheir needs are met physically and emofionaly and hey have opporunifies fo be deeply involvedin fheir piay and leam
ot adeeperlevel. Setting practifioners ore conversant with the Leuven's scales (2005, Laevers) which they use fo help them monifor the confinuous.
provision offered by the sefting and observe chidren engaging with the activities and resources provided to defemine their levels of wel-being

and involvement.

ell-be

Wel

ing indicates one is doing well emofionally. is feeling comfortable with oneself as a person

Enjoyment

The most obvious signal of welkbeing is enjoyment, having fun. faking pleasure in inferacing with ofhers and
in octivities. Tne children ook happy. smile or laugh easlly. engage spontaneously in chatting or even singing. |

Relaxing and inner peace

Children who feel good give G relaxed impression. They do not feel threatened in any way. Their facial
‘expression is open. fhere is no sign of fension or restiessness. Their muscles are relaxed.

Vitality

‘Another signal of wel-being is energy. itaify. This can often be read from chicren’s faces: fhe look i ively
and expressive. They radiae. Thei posture also gives a lof away: nof shrunk or with hanging shoulders but
upright. not affaid fo take the space they are entitied to.

Openness

When chilren feel o k. fhey have an open affifude fowards fhe word around. Whatever comes i, fhey are
ready fo experience it. They are aiso accessible. approachable to others. They are happy with the attention
they receive: o hug, o compliment, a word of comfort, an encouragement o help.

Self-confidence

There are more chances for wel-being fo occur when one feels strong. Self-assurance, self-confidence, o
sense of self-value make one less anxious or stressed. This can be noficed in a posture expressing a certain
pride, iteraly feeing 'big". That positive selfimage is the foundation of resiience, Chicren then do not al
others to walk ol over them, they are assertive.

Being in fouch with oneself

‘When G child does not suppress feelings but remains in fouch with fs emofions, f i not only Gble 1o enjoy. It
‘will also recover more easly from dificult experiences.
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Involvement s something very special. When you observe it in children you are amazed. You sense infuively that you cannot disturb their piay.
When chidren are invoived, we know that they address their capabilfies and fhat they are ‘developing': they leam at o deeper level, they
become more competent.

Motivation

fyou are involved, you feel appeaied by fhe aciivly. you are ruly inferested ond driven fo engagen .
You cannot achieve a high level of involvement if you do things only because others ask or force you fo.
The motivation must come from within.

Infense mental activity

Involvernent means that you are completely open fo experiences: ihe impressions you ge are very strong.
Bodily sensations and movements. colours and sounds, smells and tastes have  certain range and depth

thatis not there ofherwise. You fully address your fantasy and mental capabilfies. When involvement i low.
the sensations are not really ived through and remain supericiol.

Involvement is a wonderful state: it really fokes you away. What you experience i energy running fhrough
your body. Children spontaneously fake inffiatives fo et info this particular state. Play is the place par
‘excellence where this safistaction can be found. Ifinvolvement i lacking, you become bored and get o
feeiing of emptiness and frusiration.

Exploratory drive

The source of involvement s the urge fo discover or explore. The urge 1o experience fhe world, 1o use ones
senses. 1o get a grip on reality. Inifialy. this ‘getting a grip’ shouid be faken fiteraly: fouching and grabbing
everything that comes within range. Gradually. ‘grasping’ means ‘understanding’ and gets less concrete.

At the limifs of your capabilifies

Involvement s only possible when an activity challenges you. when it s nof oo easy and not foo difficult.
Chiidren with G high level of involvement operate af fhe very imits of their capabilfies. They fully address
their skils, they give the best of themselves - whether they ore babies or adults, children who are siow in
their development or highly gitfed children.

Laevers, ., 2005. Wel-being and Involvement in Care - A process-oriented Seif-evaluation Instrument for Care Seffings. Research Centre for
Experiential Education. Avoilable from:

OCFKQRAE B ur

1DEBIAR2FE2Prww indengezin eS2FimaR2rsics-zko-

here he%2(research%20centre! fential20educationsourc:

manuol pofAei=T2cWUKDECOGAOQW IVIDIDQAVsg=AFGICNEQGITHIUVASMMDO, ChibWWGONoTw
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Confinuous Provision and fhe Characterisics of Effective
We encourage chidren fo play and explore. be acfive leamers and fhink crifically. Practifioners observe how children are leaming and are
fomiliar with the characteristcs of effective lear

eristic
A Unique Child
Playing and Exploring Thinking Crifically
Engagement Mofivation Thinking
Finding out and exploring Being involved and concentrating Having their own ideas.

« Showing curiosity about objects, events and
people

« Using senses to explore the word around them
« Engaging in open-ended activity

« Showing particulor inferests

+ Maintaining focus on their activity for & period
of fime.

+ Showing high levels of energy, fascination

« Not easiy disiracted

« Paying aftention fo defals

Tinking of ideas
« Finding ways o solve problems
« finding new ways fo do things

Piaying with whal they know

« Pretending objects are things from their
experience

« Representing their experiences in play

« Taking on a role in their play

« Acting out experiences with ofher people

Keeping on frying
« Persisting with activity when challenges occur
« Showing  belief that more effort or a different
approach wil

payoff

« Bouncing back affer difficulties

Making finks.

« Making links and noficing pattems i their
experience

« Making predictions

« Testing ther ideas

« Developing ideas of grouping. sequences,
couse and effect

Being wiling fo ‘have a go”

« Inifiating activities

* Seeking challenge

« Showing @ ‘can do' atfitude

« Taking a risk, engaging in new experiences,
‘and leaming by triol and error

Enjoying achieving what they sef out fo do

« Showing safisfaction in meeting their own
goals.

+ Being proud of how they accompished
somefhing - nof just the end result

« Enjoying meefing challenges for their own sake
rather than external rewords or praise

Choosing ways fo do hings

+ Planning. making decisions about how fo
approach a fask, solve a problem and reach &
gool

« Checking how wel hek acfivities ore going

+ Changing strategy as needed

+ Reviewing how wel the approach worked
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Continuous Provision and the Role of the Practitioner

We support children fo develop characteristics of effective leaming using a range of strategies namely:
Characteristics o e Leaming
Positive Rel
Playing and Exploring Being Active Thinking Critically
Engagement Motivation Thinking
Play with chidren. Encourage them fo |« Support children fo choose their "+ Use the language of thinking and learming: think. know. remember, forget. idea.

‘explore, and show your own inferestin
dscovering new ings.

* Help chicken a3 needed o do what
they are trying to do. without faking
over ordiecing,

 Join'n pay sensiivey.fiing in with
chidren's deas.

« Model prefending an obiject is
Something efse, and e dovelop s
and stores.

« Encourage chicken o fy new
activites and fojudge riss for
themsolves. Bo sre fo support
chidron's confidance wih words and
body language.

< Py affenion fo how chicren
‘ongage in achivtes - the chalenges
foced. the effort. thought. learming and.
enjoyment,Talk more Gbout he
process fhan products.

* Talk about how you and fhe chicren
get better af things fhrough effort and
pracice. and what we ol can learm
when things go wiong.

activities - what they want fo do and
how they wil doii.

+ Stimutate chicren's interest thiough
shared affenfion, and calm over-
stimualed chidken.

« Help chicren 1o become aware of
thei own goals, make plans, and fo
review ther own progress and
successes. Describe what you see them
frying to do, and encourage chicren
1o tak about their own processes and
successes.

« Be specific when you praise.
‘espacially nofing effort such os how the
‘chid concentrales, fies different
‘approaches, persists, solves problems,
‘and has new ideas.

« Encourage chicken 1o leam ogether
‘and from each ofhe.

+ Chidren develop heir own
‘motivaions when you gve reasons and
tak about leaming. rather than just
directing.

makes sense, plan,lecrn, find ou, conlused, figut ou. g fo do.
+ Model being a fhinker, showing that you don't Gways know, are curous and
somefimes puazied. ond can fhink and ind out.

« Encourage open-ended frinking by nof sefting on the fstides: Wht abse is
possibie?

= Aways respect chicren'sefforts andiideas,so hey feel safe o foke o sk wih
newidea.

« Taking cloud helps chicken 1o think and confiol what fhey do. Model ol alk.
doscribing your ackons in pioy.

= Give chidren fime fo ik and fhink.

« Ve questions fak, and many possible responses. wilhout ushing foward
answers 1oo quickly.

« Support chiliten'snferests oves fimo.remincing hom of previous opproaches
‘and encouragng them fo make conections befwoen thei experiences,

« Model the creaiive process, showing you tinking about some of fhe many
possble ways foward.

* Sustained shared thinking helps chikiren fo expicre ideas and make frks Folow
chicken’s lead n conversaion. and hink abou! hings fogefher

« Encourage chikiren fo describe problems fhey encounter, and 10 Suges! ways
10 solve the problem.

= Show and fok about shategies - how 1o do hings - Including problem sohing.
hinkng andlearming.

« Give feedback and help chidren fo review fheir own progress and learming. Tak
with chicken about whal they are doing. how hey pian 1o do i whot worked wed
‘and whal they wouid change nex fime.

= Model the plan-do-eview process yoursell.





